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BACKGROUND & CONTEXT

Trinity became the second Anglican boys’ school in Melbourne Participants

in 1903. Convenience sample of:
For the last 30 years, we have engaged in a Coordinate Program > P-12 =16

with our neighbouring school, Ruyton Girls School. » Years3-6=32

> Years7-12 =38
We entered 2024 with an overview of what Personalised Procedure

Learning means to Trinity staff and students. > P —2 =verbally asked students using a template on left via
interview and drawings to illustrate.
The six key features of Personalised Learning » Then 3-6 and 7-12 completed surveys via Microsoft forms.
adopted by Trinity are: » Collected qualitative data from all participants, across
1. Knowing our students multiple year levels. It was too difficult with P-12 and their
2. Student agency, current literacy levels to collect via survey. Their teacher
3. Building positive classroom environments assisted by asking verbally.
4. Meaningful use of data
5
6
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Year 3 to 6 - SCENARIOS
— TED |- SAM JOE
Ted’s class have an interesting activity to do that is [Sam is in class at school. The class has been aiven Joe's class has been doing lots of different
about the topic they have been covering in the past minutes to work on their inquiry project. The teacher practical activities in class this week. Joe has
few weeks. Ted’s teacher has explained the activity told Sam and the class that they need to use key terms been asked to show what he has learned from
and written all the instructions on the board. To about their project topic in their project. completing those practical activities.

complete the activity, the students must do one
part with their table buddy and one part alone. What learning strategies could Sam use in this 30- IF you were Joe, how would vou show what
R E S E A R C H U E ST I O N S They can choose how they want to present their minute session? vou had learned in the past week and why?
ideas: they could write something, prepare a short
Scenario 1 | presentation for the class, they can make a video or| Scenario 2 Scenario 3

a do a drawing.

Our main research problem centres on our students’ v were Toch what do youtink he shouid do

. before he starts the task to make sure that he

- finishes it before the bell and so that he is happy
knowledge of self-regulated learning. bl inhi i b
himself to be confident that he understands the
task and can comnlete it well demonsteatinn his

* Students generally mentioned planning steps * Students identified strategies like organizing their * Students suggested showing their learning
before starting the task, such as reviewing the thoughts, using key terms in their project, and through various means such as writing a
. . ; instructions, deciding on a presentation format, . ensuring that their work was well-structured. . report, creating a model, or doing a
W h a t d o e S S R L I Oo k I I ke I n st u d e nt S a C ross P_ 1 2 at Scenariol | . discussing with their table buddy. Scenario2 |- oo responses mentioned checking their progress Scenario 3 presentation.
SUMmMaNY |~ Strategies for ensuring understanding included | SUMMAY |1 o650 through and revising their work based on SUMmMArY |~ Reflecting on what they learned and how
° ° asking the teacher questions, rereading feedback. they applied it in different activities was a
Trl n Ity G ra m m a r S c h OO I ? instructions, and discussing the task with a common therne.
°
ZIMMERMAN MODEL PHASES
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y planning with a table buddy. y considering key terms. ry learned, selecting a method.
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chosen presentation format. checking progress. rmodel, presentation).
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ANALYSIS & RESULTS

» All data was coded using the 3-phases of the Zimmerman & Moylan (2009)
Cyclical Model.

» The P-2 data was coded using Delve, with the assistance of the inbuilt Al
system.

» The 3-6 data was coded manually looking for generalised themes
associated with Zimmerman's model.

» The 7-12 Data was also coded manually, with multiple raters and then
ratings checked by the group and assisted with Al tools.
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lude:

ohinc 1 Prep Happy Stand up and tell them things. | can hear a little bit of noise.

p project with classmates A student named Adrian iz in class. His teacher bagins conducting o After a history lezzon the teacher discuszes a particular historical ] celtRenection oh ryp——
who have differant preferences for how they approach their scimnce experimant to model to the students the concept of event, o student called Ben wasz et a task to raflect on their SER-RETISCON; e J [ St Calislacion
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hario 2) |offectivety to the project? ‘ {Seanario 2) 1 you wers Ben, whot strotegies would you use to reflect on your G~ Seflmy / {2 Prep Good People are putting up their hand to share. People are talking.
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project and how you managed to overcoms any challsnges that /. Seif-Reflection Phase ] [ self-satisfaction

Before Scenario 2: Jim iz working on o group projact with classmates During Scenario 2: Adrian iz following o science experiment on
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3 Prep Excited | will show them my workbook. The classroom is quiet.

Sel-Reflection Phase ] [ self-satisfaction

4 Prep | feel shy. nervous and happy. | will tell them things and show them my workbook. | would say "Hi.

yes i would like to share"

PRELIMINARY FINDINGS/RESULTS

» P-2 students are beginning to develop self-regulation skills building
foundational skills in managing their emotions, behaviours, and learning
processes.

» 3-6 learners can identify when they can or should strategically plan, they
have some task strategies that they can rely upon, and they understand
the importance of time management.

» 7 - 12 little change since Year 6 in terms of SRL strategies employed by our
students. They understand the importance of self-reflection, it is not
something that they frequently engage in. Gaps around task interest and
self-efficacy, self-instruction, metacognitive monitoring, and measuring
self-satisfaction.

CONCLUSIONS & NEXT STEPS

** 2025 we aim to continue our research journey into SRL, specifically looking
at one phase/element / feature of SRL.

¢ Ideally researching the effectiveness of an intervention or change in
teaching and learning in at least one sector of our school.
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