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BACKGROUND & CONTEXT

e Toorak, Melbourne
e K-12, Independent
e Single Sex Girls School, 630 students (430 senior school)
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Using research to map the domain of pedagogical knowledge.
in teaching for wellbeing (SEL) into a knowledge organiser @

Identifying Our Need:

* Resilience survey data from 2023: better than national average but increase
from previous years.

 Teacher observations on student efficacy, resilience and academic buoyancy

Teachers showed
the strongest
competency and

e Ascertaining current state of teacher knowledge and
perception:
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38% 8% ANALYSIS & RESULTS

e Survey implementation and analysis of data
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