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WHERE TO NEXT

IMPLICATIONS FOR TEACHING & LEARNING

BACKGROUND & CONTEXT

CSHS Wellbeing Framework

Staff are committed to their 
own wellbeing and the 
school is committed to 
providing a culture of care so 
that all staff are able to 
flourish and serve as 
‘ambassadors’ of wellbeing at 
CSHS. 

RESEARCH QUESTION

Are teachers using strategies to manage their 
work and general wellbeing and are those 

strategies effective?

METHODOLOGY
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Teachers can better and more 
successfully meet the demands of their 
jobs if they are able to take advantage of 
the appropriate resources (Dreer, 2023).

Teacher wellbeing has a direct impact on 
classroom culture, instructional quality, 
student-teacher relationships, 
wellbeing, and flourishing (AITSL, 2022).

Stress must be reduced for peak performance. In the the fatigue zone, the brain shifts 
to survival mode; thinking becomes primitive, learning and decision-making decline, 
and openness to new ideas decreases negatively impacting student learning (King, 2025).

PRELIMINARY FINDINGS & KEY RESULTS
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Participants Work Stress Over Time
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Overall, work stress varied 
among participants 
throughout the study. No 
consistent overall trend 
emerged, indicating that 
stress levels fluctuate 
differently for each 
participant. 

General wellbeing 
positively correlates with 
work wellbeing.  

When teachers experience 
higher work wellbeing, they 
also tend to report higher 
general wellbeing.
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Overall, work and general wellbeing increased as the 
frequency of strategy use increased. Teachers who used 
strategies to meet the demands of their job reported higher 
levels of both work and general wellbeing.
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